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Victorian Curriculum - English

Section 1




Structure of English curriculum

The English curriculum is organised by language modes and strands.

Language modes:

e Reading and viewing
e Writing
o Speaking and listening

Strands:

o Language - knowing about the English language

e Literature - understanding, appreciating, responding to, analysing
and creating literary texts

e Literacy - expanding English usage to interpret and create texts




Language

Literature

Literacy

Sub-

strands and
threads

Language variation and change
*Language variation and change

Literature and context
*How texts reflect the context of culture and
situation in which they are created

Texts in context
*Texts and the contexts in which they are used

Language for interaction
*Language for social interactions
*Evaluative language

Responding to literature

*Personal responses to the ideas, characters and
viewpoints in texts

*Expressing preferences and evaluating texts

Interacting with others

eListening and speaking interactions (purposes and
contexts)

eListening and speaking interactions (skills)

*Oral presentations

Text structure and organisation

*Purpose audience and structures of different
types of texts

*Text cohesion

*Punctuation

*Concepts of print and screen

Examining literature
*Features of literary texts
*Language devices in literary texts

Interpreting, analysing and evaluating
*Purpose and audience

*Reading processes

*Comprehension strategies

*Analysing and evaluating texts

Expressing and developing ideas
*Sentences and clause level grammar
*Word level grammar

*Visual language

*Vocabulary

*Spelling

Creating literature
*Creating literary texts
*Experimentation and adaptation

Creating texts
*Creating texts
*Editing
*Handwriting
*Use of software

Phonics and word knowledge
*Phonological and phonemic awareness
*Alphabet and phonic knowledge
*Spelling




Comprehension across Levels

Foundation

Year 2

Year 4

Year 6

Use comprehension strategies to
understand and discuss texts listened to,
viewed or read independently (VCELY153)

Use comprehension strategies to build
literal and inferred meaning and begin to
analyse texts by drawing on growing
knowledge of context, language and visual
features and print and multimodal text
structures (VCELY222)

Use comprehension strategies to build
literal and inferred meaning to expand
content knowledge, integrating and linking
ideas and analysing and evaluating texts
(VCELY288)

Use comprehension strategies to interpret
and analyse information and ideas,
comparing content from a variety of textual
sources including media and digital texts
(VCELY347)

Elaborations

e talking about the meanings in texts listened
to, viewed and read

e visualising elements in a text (for example
drawing an event or character from a text
read aloud)

e providing a simple, correctly-sequenced
retelling of narrative texts

e relating one or two key facts from informative
texts

e finding a key word in a text to answer a literal
question

e making links between events in a text and
students’ own experiences

e making an inference about a character's
feelings

e discussing and sequencing events in stories

e drawing events in sequence, recognising that
for some Aboriginal and Torres Strait
Islander stories the sequence of events may
be cyclical

Elaborations

e making connections between the text and
students’ own experiences and experiences
with other texts, comparing authors’ differing
point of view on a topic

e making connections between information in
print and images

e building on and using prior knowledge and
vocabulary

e making valid inferences using information in
a text and students’ own prior knowledge

e predicting, asking and answering questions
as they read, and summarising and
reviewing meaning

Elaborations

e making connections between the text and
students’ own experience and other texts

e making connections between information in
print and images

e Dbuilding and using prior knowledge and
vocabulary

e finding specific literal information

e asking and answering questions

e creating mental images

e finding the main idea of a text

e inferring meaning from the ways
communication occurs in digital
environments including the interplay between
words, images, and sounds

e bringing subject and technical vocabulary
and concept knowledge to new reading
tasks, selecting and using texts for their
pertinence to the task and the accuracy of
their information

Elaborations

e making connections between the text and
own experience or other texts

e making connections between information in
print and images

e finding specific literal information

e using prior knowledge and textual
information to make inferences and
predictions

e asking and answering questions

e finding the main idea of a text

e summarising a text or part of a text


https://victoriancurriculum.vcaa.vic.edu.au/Curriculum/ContentDescription/VCELY153
https://victoriancurriculum.vcaa.vic.edu.au/Curriculum/ContentDescription/VCELY222
https://victoriancurriculum.vcaa.vic.edu.au/Curriculum/ContentDescription/VCELY288
https://victoriancurriculum.vcaa.vic.edu.au/Curriculum/ContentDescription/VCELY347

Reference: Nyree Potter - Inferring for Abbotsford Primary School Professional Development session

Building Blocks of Inferring F- 8 )

Created from the Victorian Curriculum and the Fountas and Pinnell Continuum Expanded Edition
Level Seven : Situation or Individual Deeper Meaning of
, Humour In Satire and Parody : : :
and Eight Linked To Satire or Parody Satire and Parody
. Flat . Multiple Sieve for .
Round Satire and Mature Mood and Multiple Metaphor Monologu
Fovel et 7 S i 2
Level Five Inferences of \_ Character Potential Real World Beliefs Irony and Symbolic
Other Readers Motives Solutions Themes and Biases Satire Meaning
Level Four Theme of Short Character Traits \ Multi-Dimensional Character
Stories and Experiences Characters Choices Text Message Connect to Self
- \
Level Three Dimmeur:i,li%l:s of Abstract Overarching Writer's W-!-ﬁlﬁtc?ut Challenging Complex
Characters Themes Themes Message TS e e Situations Relatlonshlps
Plot Settings Character Traits Transformations Transformat]on
Level One Consolidate Understanding >




R

Week Speaking and Listening Reading and Viewing Writing Grammar Spelling
Identify aspects of different types of Text type: Narrative Text type: Narrative Adjectives and verbs (synonyms Long U and Long OO words
literary texts that entertain, and give Process: Composing and revising for both) (e.g. few /yoo/ and do /00/)
reasons for personal preferences Reading strategy: Re-reading to Words Their Way: Word Sorts
understand (focus on identifying type of | Resolution - include how the character Talking marks for dialogue for Within Word Pattern
Listen for key information in spoken word to help decode) is feeling Spellers p71
A texts and texts read aloud Anchor chart for ways to conclude

Comprehension: Finding evidence in text | Student choice using excursion photos
to support answers

Inferring (Identifying character thoughts  Publishing - BookCreator - digital

and feelings / geographical settings) elements (introduction)

Mentor text: The Great Chase - big book

Lesson Hook Goal Instruction Practice Reflection
Literature  Text: Uno's LI: We are learning to use adjectivesto  Text: Uno's Garden Pairs: Paired conferencing - identify
response  Garden (read describe a setting. Read text to the students and Label an illustration from the text descriptions that meet criteria
aloud) SC: | can use adjectives to describe what discuss what the garden was like and with adjectives/nouns describing
| can see and could hear in a setting. how it changed. What might you see sights and sounds. Refer to charts
or hear? Annotate an example. and thesaurus to find synonyms to
extend vocabulary.
Reading Shared reading LI: We are learning to infer a character's Text: Grandpa's Slippers Individual: Are the character’s thoughts
- Grandpa's thoughts and feelings by thinking about  Review different feelings and Identify main character in text. Draw worded as if they would be thinking
Slippers the events of a text thoughts character had. character and label its appearance it? Think-Pair-Share to evaluate
SC: | can draw, label and write the Model recording in table form. Refer with adjectives. Determine thoughts
appearance, thoughts and feelings ofa  to emotions chart to extend and identify feelings related to
character. vocabulary. events throughout the text.
Spelling Whiteboard LI: We are learning to differentiate Long U and Long OO words (e.g. few Individual: Fist to five - self-evaluation
spelling - HFW between Long U and Long OO words /yoo/ and do /o0/) Word sort / LCWC strategy
(e.g. few /yoo/ and do /oo/) Words Their Way: Word Sorts for
SC: | can sort words into the correct Within Word Pattern Spellers p71

spelling category
I can write a detailed sentence that
includes some of the spelling patterns



Roadmap of Skill Development

Useful Resource




Writes their own name
and a few letters to
represent words.

What you can
see from your
child’s work
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How does my child learn to spell?

Blends sounds to write some

Writes some common words
less common words e.g.

sounds in words. Writes words that can’t be sounded out
with some consonants but e.. cry. Writes plurals by  tr-a-ck. Knows some sounds
often missing vowels. Writes adding ‘s’. Attempts to formed with two vowels eg.
common short words correctly sound out words. ‘ee’, ‘oa’ and forms some
eq. 'I'; ‘my’. Says or notices plurals with ‘es’ e.g. boxes.

words that rhyme.

Writes letters for the main
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* and Numeracy
Learnin Writes letters to represent Writes letters for first or Uses visual and phonic Writes most commonly
_9 words and spells their dominant phonemes in words knowledge to attempt used words correctly.
] Progresswns own name. e.g. d for dog. Writes some to spell words. Writes Recognises some
: - letters in sequence to represent common plurals formed spelling errors.
5 words. Can sound out ond write a by adding ‘s’.

How your child few words correctly e.g. b-a-t.
»  learns to spell

S i Sp6 level 1-2 Sp6 level 3-4 SpG level S Sp6 level 6

FOUNDATION

Uses spelling rules to spell
unfamiliar words e.q. doubling
the consonant after a short
vowe! in ‘clapping’. Writes more
difficult, unfamiliar words
phonetically e.q. enjin for engine.

swimming 3

ff bord (bored) %
y ' something

Uses word families to spell
words e.g. small, smaller

Uses simple dictionaries and
spellcheckers.

Sp6 level 7

- TER. awe -




Assessment - Why and How?

Section 2




Why do we assess?

» For determining individual learning needs(what they know and don’t know)
» For designing differentiated learning tasks (students working at their own

level)

» For ensuring students are on track with the progress expected
» For renortino and commiinicatino with narents

Foundation Level Achievement Standard

Level 1 Achievement Standard

Level 2 Achievement Standard

Reading and Viewing

By the end of the Foundafion level, studenis use
guestioning and monitoring strategies io make
meaning from texts. They recall one or two events from
texts with familiar topics. They understand that there
are different types of texis and that these can have
similar charactensfics. They identify connections
between texis and their personal experience. They
read short predictable texts with familiar vocabulary
and supportive images, drawing on their developing
knowledge of concepts about print, and sound and
letters. They identify all the letters of the English
alphabet in both upper- and lower-case, and know and
can use the sounds represented by most letiers.

Writing

When writing, students use familiar words and phrases
and images to convey ideas. Their writing shows
evidence of letter and sound knowledge, beginning
writing behaviours and experimentation with capital

letters and full stops. They correctly form all upper- and
lower-caze lefters.

Speaking and Listening

Studentc lictan tn and nee annranriate interactinn ckille

Reading and Viewing

By the end of Level 1, students understand the
different purposes of texts. They make connections to
personal experience when explaining characters and
main events in short texis. They identify that texts
serve different purposes and that this affects how they
are organised. They are able to read aloud, with
developing fluency, short texts with some unfamiliar
vocabulary, simple and compound sentences and
supporiive images. When reading, they use knowledge
of the relationships between sounds and letiers, high-
frequency words, sentence-boundary punctuation and
directionality to make meaning. They recall key ideas
and recognise literal and implied meaning in texts.

Writing

When writing, students provide details about ideas or
events, and defails about the panicipants in those
events. They accurately spell words with regular
spelling patterns and use their knowledge of blending
and segmenting, and many simple and high-frequency

words to write predictable words. They use capital
letters and full stops appropriately.

Speaking and Listening

Tl mmbs limdnem dn mdbhears il aem dmlbnma mmrd im

Reading and Viewing

By the end of Level 2, students understand how similar
texts share characteristics by idenfifying text structures
and language features used to describe characters,
seftings and events or communicate factual
information. They recognise all Standard Australian
English phonemes, and most letter—sound matches.
They read texts that contain varied sentence
structures, some unfamiliar vocabulary, a significant
number of high-frequency sight words and images that
provide additional information. They monitor meaning
and self-correct using context, prior knowledge,
punctuation, language and phonic knowledge. They
ideniify literal and implied meaning, main ideas and
supporting detail. Students make connections between
texts by comparing content.

Writing

Students create texts that show how images support
the meaning of the text. They accurately spell words
with regular spelling patterns and can write words with
less common long vowels, trigraphs and silent letiers.
They use some punctuation accurately, and can write

words and sentences legibly using unjoined upper- and
lower-case letters.




Assessment

Reading and Viewing

e Running records (Fountas and Pinnell formal assessment / informal
from other texts)

Letter-Sound Identification and sight word testing

Focus reading group observations and conference notes

Literature responses

Work samples

Checklists

Writing

Moderated writing tasks (whole school focus on different text types)
Spelling tests

Peters’ Dictation - spelling in context

Student conference notes (indicating achievement and areas of focus)
Checklists
Work samples




Forms of Assessment

Standardised tests

Benchmark assessments

End of unit
assessments

Formative
assessment




Forms of Assessment

ina
4 writing sta | B
reading an Published Writing
tions ©
Obsewa Fluency Records
Students' writing about reading
Reader's Notebooks Writer's Notebooks
S S
tudents writing drafes Fluency Records Confe,ench

Stuﬂe nts’

Daily classroom
sources of
information




Forms of Assessment

Evaluation of learning goals

Writing moderation

Com
Prehension activitj
Pre and post assessments les

Quizzes

Self-evaluations

End of Unit
assessments




Example of End of Unit Assessment -
Writing Moderation

Narrative Rubric

0.5 %

.

.

.

Planning ¢ Talking to others s Talking to others Some pictures (different Words
e Picture events) Pictures (optional)
Some planning
Narrative o Use pictures and lettersto | e Write 1 - 2 sentences 3 sentences with some Contains a beginning and
sdruciore record ideas. o Minimal evidence of evidence of narrative a complication
narrative structure such as structure, eg. astory Where a rasolution is
arecount of events or beginning, middle with an present it is weak,
description of picture. orientation contrived or ‘tacked on’
A recount of events with (e.g.  woke up, | died,
no complication They lived happily ever
after
Sentence ¢ Write from leff to right + Include some sight words | e Include sight words Joining words (e.g. and,
HieBie * Main sounds for words o Statements but, so, or)
» May include questions or
exclamaticns
Character e Use of noun for character Specific term for Specific term for Use of adiectives, or some
Use of (rather than he or she) character (e.g. princess character (e.g. princess description, to describe
Lo rather than girl) rather than girl) character (e.g. an angry
descriptive Use of predictable frog. a princess who
language adjectives to describe loved science

character (e.g. o frog. o
beautiful princess.




Setting . - ¢ Mayrefer fo aplace inthe | o Identifies setting or fime in Use of adjectives to
- story (e.g. went to the infroduction [e.g.Ina describe setting (e.g. Ina
shop) castle, Once upon a scary casfle...)
descriptive time...)
language
Spelling o Use letters ¢ Some CVC words o Spell common sight words Spell a larger range of
¢ Match some sounds with |  Match main sounds with correctly from memory sight words from memory.
letters letters (e.g. like and going). Spell words using
o Remember some sight o Accurately spell words knowledge of blends (e.g.
waords with regular spelling tr' in 'tree’), digraphs (e.q.
paftems, such as 'sent’, 'ch' in "chair’), long vowels
‘went' and 'bent’. (e.g. 'ay' in 'day'} and
silent letters [e.g. k' in
'knock).
Use syllabification to spell
unknown words (e.g.
crofco/dile).
Punctuation | * Experiment with full stops | e Use of capital letiers o Capital letter and Capital letters for proper

e Use of full stops

beginning of sentences.
» Full stops at end of
statements.
e Possible use of 2
e Possible use of |

nouns, including names of
people (e.g. Natalie) and
the names of places (e.g.
Australia)

Commas to separate
words or phrases in a list,
such as 'At the zoo they
saw an elephant, two
monkeys and a crocodile




Narrative Rubric

L

Plannin g More detailed planning (e.g. Detailed plan Detailed plan that can convey Detailed plan that can convey
mind-map [/ written atc.) Consider charactears, sefting, an ideq, lesson or a theme an ideq, lesson or o themea
A more detailed plan contains complications, resolution of the Consider characters, setting, Includes varied structures
characters, setting, a complication to an ending. complicatfions, resolution of the alongside complications and
complication and a resclufion. complication to an ending. resolutions such as flashbacks,
CQutline may include more character reflactions or a
sophisticated structures such as codaftwist ending.
flashibacks or a coda/twist
ending.
Narrative Detalled longer text may resclve Detalled longer text may resolve Coherent, confrelled and Coherent, conirolled and
one complication and lead into one complication and lead info complete namrative with an complete narrative with an
structure a new complication or layer o a new complication or layer a effective ending. effective ending.
new complicafion onto an new complicatfion onte an fome use of effective plof Uses sophisficated structure and
existing one rather than existing one rather than devices [e.g. foreshadowing/ plot devices that include:
conclude. conclude. flashbacks) - Foreshadowing/flashback
Uses paragraphs consistently fo Uses paragraphs consistently. - Red hemng/cliffthanger
separate ideas. Paragraphs are used to - Coda/twist
Consistent use of tense. separate beginning from - Bvaluation/reflection
conclusion and mark the - Circular/parallel plots
narrative struciure (Beginning.
middle, end).
Sentence Use of phrases and thematic Sentence beginnings and Sentence beginnings, sfructuras Writing contains controlled and
words. lengths are varied to stimulate and lengths are varied 1o well-developed sentences that
structure Consistent use of precise words reader inferest. stimulate reader interest. express precise meaning and

and phrases that enhance the
meaning.

Use of precise words and
phrases in a natural and
arficulate manner. Language
used is mafched 1o the genre.
Consistant, sustained use of
precise words and phrases to
enhance meaning and mood.

Wwriting contains controlled and
developing sentences that
express precise meaning and
are consistenily effective.

Use adwverb groups/phrases and
prepositional phroses to
describe defails

are consistently effective.
Sentences are lengthened with
elaborating and extending
phrases, or shorfened fo the
essential points.




Character Adjectives and adverbs in the Begins to use figurative Uses a range of descriptive and Uses a range of precise and
text are vaned. Advers are language (e.g. similes and figurative language (e.g. effective words 1o describe (..
Use of used to enrich textual imagery metaphor) personification, aliteration, technical vocabulary, colloguial
des CﬁpilV e Consistently uses descriptive Characters relate to the sefting. similes, metaphors, etc.) terms in speech, affitudinal
phrases Characters are developed using Characters are developed using words, etc)
|C|ngque Characters are developed using descripfive phrasses, actions descriptive phrases, actions Uses precise vocabulary that
descriptive phrases, actions |choice of verbs), dialogue, (choice of verbs), diclogue, matches the genre of the text
(cheice of verbs), speech and thoughts and emaotions. thoughts and emaotions. Effective use of figurative
some thoughts. language (e.g. persenification.
alliteration, similes, metaphors,
aic.)
se“ing Ideqs show clear development [/ Ideqs show clear development / Connects logically with the Consistent use of precise words
elalooration. elaboration. storyline to creafte fimelines, and phrases that enhance the
Use of Effective use of descnptors. Effective use of descriptors. locations and atmeosghere. meaning or mood.
des CﬁpilV e Connects logically with the Connects logically with the Maintains a sense of setting Use arange of precise and
storyline to create fimeline, storyline to creats fimelinas, throughout. effective words used in a
|C|ngque location and atmosphere. locations and atmosphere. Use of precise words and natural and arficulate manner.
Maintains a sense of setfing phrases that enhance the
throughout. rmeaning or moaod.
SpE"iH g Comreact speling of most Correct speling of most -Use resources for new words., Use spelling rules and word
COomimon words. COMMon words. -Use difficult words as: origins to leam new words and
Correct speling of simple words. Correct spelling of simple words. Uncommon vowesl patterns how to spell them.
Correct speling of some difficult Correct spelling of at least 10 Uneven stress patterns -Use challenging words qs:
and specific words. difficult, specific and Homophones Unusual consonant patterns
challenging words. (errors do not Suffixes and Prefixes Longer words with unstressed
exceed comrect spelings.) Waords with many three and four syllables
syllables. Vowel alteration patterns
Consonant alteration pattems Foreign and origin words
Punctuation Use of confractions and Cormrect basic senfence Comect basic senfence Correct use of more complex

aposirophes.

Comract use of full stops, question
marks and exclamation marks.
Some correct use of commas,
apostrophes, hyphens and
quotation marks.

punctuation (including commas
and apostrophes.)

Mostly comect use of hyphens,
quotation marks, copital lefters
and commas used within direct
speech, brackets, dashes for
asides).

Mew line for each speaker
during dialogue.

punctuation (including commas
and aposirophes.)

Mostly comrect use of hyphens,
quotation marks, caopital lefters
and commas used within direct
speech, brackets, dashes for
asides, colons and semicolons).
Mew line for each speaker
during dialogue.

punctuation including hyphens,
guotation marks, capital letters
and commas used within direct
speech, bracksets, dashes for
asides, colons and semicolons).
Mew line for each speaker
during dialogue.




Forms of assessment

Fountas and Pingse“ English Online Interview
ine recor
runmne PAT Reading Adaptive
pemand Testin
“—

Benchmark assessments




Examples of Benchmark (Running Records)




Level K text

Comprehension and questions
Understanding of
Texts
Level C text questions
Questions | should be able to answer about my
independent book:
Fiction Nonfiction
What can you learn about this book through | What do you already know about this topic?
pictures? (prior knowledge)

Why do you think a character is acting the
way he/she is acting? Show how you know?
(pictures or print)

What is something new you have learned
from reading this book?

What happened first in the text? next? last?
How do you think the character feels?
Why? Show how you know ( pictures or
print)

Why was the title a good one for this story?

What is the beginning of the story? the
ending of the story?

Why did the author include this picture, map,
etc.?

Why did the author choose this title for the
book?

Questions | should be able to answer about my

independent book:

Fiction

Nonfiction

Use text features to understand the structure of the text
What do you notice about the organization of the
text? (Author’'s Craft) Is this text fiction or nonfiction?

Predict what will happen, use text to confirm
What prediction can you make about the outcome of
the story?
What evidence does the author give to justify your
prediction?

Recognize literary elements (genre, plot, character,
setting, problem/ resolution)
' What genre is this text? |s it a simple animal fantasy,
realistic fiction, traditional literature, plays
What figurative language is used in the text? How
was it used?
What is the relationship between the setting and the
plot of the text?
Do you feel the text was interesting, humorous, or
exciting, and why?

Recognize and explain cause and effect relationships
" What is the problem in the story? What caused the
problem?
Can you make prediction about what the solution
may be? Find where in the text the problem was
solved?

Making Connections to Text

~ What prediction can you make based on personal
connections you have about the text?
What evidence can you find in the text to prove your
connections were true?
What connection can you make to the character?
What connections can you make before, during, and
after you read the text?

Other:

Use prior knowledge to connect with text
What do you already know about this topic?
What predictions can you make about the text based on
what you know and your experiences?

Use text features to understand the structure of the text
How can you tell the text is nonfiction?
How did the author organize the text?
Can you use any illustrations or graphics to gain information?
What did you notice about the layout of the text? (Bold
letters, italics...)

Predict what will happen, use text to confirm
What do you predict will happen next in the text? What do
you predict will happen at the end?
What evidence can you find in the text to prove your
prediction was correct? Incorrect?

Summarize text with key words
What new information have you learmned?

Infer or reach a conclusion about the text and support with
evidence
Do you agree or disagree with ideas in the text?
Have you changed your mind about this topic after reading
this text?

Determine and analyze author's purpose and support with text
What did the author want you to learn?
How does the author’s word choice affect the meaning of the
book?
Do you agree with the author’'s point of view about this text?

Recognize and explain cause and effect relationships
What caused the problem in the text?
Compare and contrast within and between texts.

Making Connections to Text
What connections can you make to other books?
How can you use this information in other parts of your life?

Other:




Forms of Assessment

NAPLAN (Years 3 and 5) Standardised tests




How is English taught at school?

How do we cater for students in a
composite classroom?

Section 3




How is reading and viewing taught? (1)

Reading and viewing sessions include:

e Independent reading at the start of each day
e A focus session of explicit teaching (often includes
modelled or shared reading, read aloud or language
experience)
This targets:
- Accuracy and Decoding strategies (including
phonics)
- Fluency
- Comprehension




How is reading and viewing taught? (2)

e Student reading workshop

O

O O OO

O

e Reflection - reporting to group, peer moderation, self-
evaluation

Students explore a range of fiction and non-fiction texts.
These include digital texts, video clips and visual

representations such as charts, illustrations, diagrams,
advertisements and posters.

Teacher focus groups (shared or guided reading)
Word work activities

Literature responses

Comprehension tasks

Literacy games

ICT games
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Comprehension skill: Prior Knowledge

How might this look for your child?

Section 3
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Phonics
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Sequence and References:

Letters and Sounds: Principles and Practice of Hi
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/190599/Letters_and_Sounds_-_DFES-00281-2007.pdf

How is writing taught?

Writing sessions include:

e A focus session of explicit teaching (modelled or shared
writing)
e Student writing time:
o Independent writing, including writing and spelling
o Paired/group tasks
o Teacher/student conferences

o Reflection - Author’s chair, peer moderation, self-reflection

Explicit teaching focuses on a range of writing genres, including the
structures and features of the English language. These genres
incorporate imaginative, informative and persuasive writing styles.




The Writing Process

1. Planning
2. Composing
3. Recording and using the conventions of writing
e Handwriting and typing
o Spelling
o Grammar
e Punctuation
1. Revising and editing
2. Publishing

Students from Foundation to Year 6 are explicitly taught the
structures and features of a range of writing genres. These
genres develop student understanding and mastery of
imaginative, informative and persuasive writing styles.

In 2018, the school undertook professional development and
based our whole-school approach on Lisa Keskinen’s model of
the Writer’s Workshop and conditions for effective writing.
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Revision processes

Removing
errors

Cross out words with a single line.

The wmistek mistake
For larger sections of text, use square
brackets around the section to be deleted.

On [k.lﬂ was a road i‘fm,t] the mountain

Inserting
new ideas

Use a caret A to insert words.
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If there is not enough room, use A | ==~
and add the extra informationat |,
a lower part of the page. This PR
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Seniors: An additional paper tab over the
section can be used to add exira
information.

Identifying
misspelled
words

Juniors: Circle words that may be misspelled
and are to be revised.

The Q> dog

Seniors: Underline misspelled words.
The derte dog

Teacher
corrections

The teacher will tick above the correct
letters and add a line for incorrect letters so
students can have a second attempt at
words. v Vv

derte







Spelling

Sequence and reference:

Words Their Way: Word Study for Phonics,
Vocabulary and Spelling Instruction

Word Study sequence for different stages of
development.

e Emergent spellers ;)

o Letter Name-Alphabetic
spellers )d e
o Within Word Pattern spellers T e
o Syllables and Affixes )""“Pz'ﬁ'x"ﬁ“z
o Derivational spellers ; B
(base words and word origins)

R. Bear * Marcia

Donald . Invernizzi
) Shane Templeton  Francine Johnston
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https://www.pearson.com/en-au/educator/primary/browse-resources-online/english/words-their-way/

How is speaking and listening taught?

e Author’s Chair: Students share their written work and receive
constructive feedback from their peers and teachers.

e Group discussions: small group and whole class discussions, think-pair-
share, question and answer sessions

e Group activities: Develop turn-taking, communication skills and the
sharing of ideas through activities such as role-plays, debates etc.

e Reading Responses: Students listen to and respond to various texts.

e Oral Presentations: Students develop skills by focusing on body
language, voice projection and clearly articulating their information.

e Formal and informal speeches: Students present speeches about a
chosen topic that they have independently researched and gained
knowledge about.

e Reflection time: Students engage in regular reflection of their learning
at the conclusion of each lesson. This can include peer moderation
with rubrics.




How can | support my child?

Section 4




What you can do at home

[ Take Home reading J [

.

Model good reading
behaviours

Weekly homework
tasks

J [ Writing/ Typing

Read TO your child
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Talk to your child
(alot)
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Find a reading time
that svits your
family

\

Make reading a
regular activity in
your home
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Play word games (Scrabble, Boggle,
Crossword, Word Search, Cloze) and
rhyming games to promote letter-sound-
word correspondence.

.

Turn off devices for
undivided attention
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Develop a regular routine at home
to promote independent habits




Reading at Home

Why is it important to read with your child
(for as long as possible)?

When we read aloud to children it is also beneficial for their
cognitive development, with parent-child reading activating
brain areas related to narrative comprehension and mental

imagery. \

Young people’s attitudes towards reading reflect their
experiences of reading at home and at school in childhood and
beyond..



Suggested Strategies

BEFORE Reading DURING Reading AFTER Reading
Ask questions based on Reinforce Encourage your
picture cues on each phonemic child to retell the
page, awareness when story or
E.9. What to think this your child is information.
book is about? What sounding out a

makes you think this? word, then help Who was it about?

What is happening in this them put the What happened?
picture? sounds together What was it about?

to read the word. How did it work?

Echo reading Shared reading Independent reading




More Strategies

Use Take
Home
Readers

The reader
holds the book
and points
beneath each
word

When your child
makes a reading
error, ask:

“Can you try that
word again?”

“Can you sound out

the lettersin the
word?”

If the word is too
difficult, simply
tell your child
the word and
re-read the
sentence

togethe
r again.




Writing at Home

Draw attention
to how writing

Encourage is presented on Leave notes
purposeful writing brochures, for each other
such as helping with books and and send
shopping lists, billboards. messages in
writing birthday lunch boxes.

cards and sending

. Encourage the
letters and emails

drawing and writing
of stories. Focus on
what has been done
well such as use of
interesting words,
accurate matching of
letters to sounds or
choice of character.

Createa
quiet place
with writing
materials

spelling
games
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